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Ucebné osnovy boli vypracované pocas
projektu strategickej spoluprace Erasmus+
,Efektivita vzdelavania a odbornej pripravy
dospelych®. Preditajte si viac na strane 12.

Podstatou vyvoja tohto ucebného planu bola myslienka podporit
pedagdgov dospelych pri zvySovani efektivnosti vzdeldvania dospelych
Studentov, najma tych, ktorych pristup k uceniu je rezervovanejsi a
odbornd sposobilost nizSia. Pod pedagogickymi pracovnikmi pre
dospelych v tomto dokumente rozumieme vychovnych Skolitelov a
ucitelov, ktori sa venuju uciacim sa dospelym, napriklad ucitelov
gymnazii/strednych skol pre dospelych (tzv. Skoly druhej Sance) a odbornych
skol alebo vychovnych skolitelov zaoberajucich sa nezamestnanymi fudmi.

Koncept osnov je podciarknuty pristupom, Ze efektivitu u¢enia mozno zvysit primarne prostrednictvom zamerania sa na
samotného Studenta. UCebné osnovy sa zameriavaju na zvySovanie vedomosti a zru¢nosti pedagdgov dospelych tak, aby
na zaklade skoleni navrhli a viedli kurz vo svojom odbore zamerany priamo na Studentov. Druhy zakladny pristup spociva
v navrhovani vzdeldvacieho procesu s prihliadnutim na moderné poznatky o uceni —ucebné osnovy zd6raznuju model 4C
a tzv. Model ,,Six Trumps® od Sharon Bowmanovej. Preto sa ucebné osnovy zameriavaju na zvySovanie vedomosti a
zruénosti pedagdgov dospelych s cielom navrhnut proces ucenia, ktory podporuje efektivne ucenie.

Prostrednictvom tychto pristupov sa u¢ebné osnovy zameriavaju aj na podporu pedagdégov dospelych, ktori nasledne
poskytuju nadobudnuté uzitoéné informacie a podporu nizsie vzdelanym a/alebo nedostatocne kvalifikovanym dospelym.
Pod pojmom dospeli s nizkym vzdelanim rozumieme dospelych jedincov so zdkladnym alebo nizSim stredoskolskym
vzdelanim, teda aj dospelych, ktorych vzdelanie bolo z rozlicnych dovodov narusené. Dospelymi s nizkou kvalifikaciou
rozumieme tych dospelych jedincov, ktorych zru¢nosti su zastarané, t.z. tych, ktori sa nezucastnili alebo sa len zriedkavo
zUcastnovali na dalSom vzdelavani s ciefom rozvijat svoje vedomosti a zrucnosti v suvislosti s ich pracovnym zameranim
a/alebo spolocenskymi rolami (napr. ¢len spoloénosti, ¢len komunity, rodic, dobrovolnik, ¢len zdruZzenia, zvazu atd’.).
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Celozivotné vzdelavanie nepredstavuje Ziaden novy pojem ani novy fenomén. Aj ked’
sa Statistiky Ucasti na celoZivotnom vzdeldvani (CZV) medzi ¢lenskymi $tatmi
Eurdpskej unie lisia, bez dalsSieho vzdelavania nie je mozné celit modernym vyzvam
nasej prace a kazdodenného Zivota, ktoré su zakotvené v zmenach nasho prostredia,
spojenych s ekonomikou a socialnym blahobytom.

Rastuca tendencia dospelych udiacich sa zucastriovat sa dalSieho vzdelavania ako v
sucasnosti tak aj v buducnosti zanecha znacny vplyv na klasické formalne
vzdeldvanie. Stale viac dospelych sa bude zucastriovat aktivit zameranych na
poskytnutie vysSieho vzdelania a odbornosti. To nasledne zmeni tlohu pedagdga vo
formalnom vzdeldvani.

PreCo potrebujeme tento
ucebny plan?

Hoci je aktudlna tendencia, kedy si stale viac a viac dospelych $tudujucich nachadza cestu k CZV povzbudzujuca,
vyvstdva tu paradox. Tendencia ukazuje, Ze dospeli, ktori su vzdelanejsi a aj sa viac zapdjaju do celoZivotného vzdelavania, logicky
Statistiky zvy$uju. Co viak dospeli jedinci, ktori nie st zapojeni do CZV? V sektore vzdeldvania a odbornej kvalifikicie chceme verit,
Ze dospeli uciaci sa maju silnd motivaciu, su aktivni a vo svojom uceni sa riadia sami. Nie vZdy je to tak. Mnohé krajiny Eurdpskej
Unie su konfrontované so situaciou, kde dospeli jedinci s nizkym vzdelanim a/alebo s nizkou kvalifikaciou preukazuju nizku mieru
Ucasti na CZV a samotna krivka U&asti rastie len velmi pomaly. Co sa teda stane, ked do $koliacich miestnosti a/alebo tried vstupia
dospeli Studenti, ktori nie su tak motivovani a ktorych uéenie a socidlne zruénosti nie su také silné, alebo dokonca neveria, Ze ucenie

sa v dospelosti by mohlo poskytnut $ance na zmenu.




Pouzitie ucebného planu a vhodnych cielfovych skupin

Ucebny plan opisuje celkovy rdmec vratane vysledkov vzdelavania, zakladnych principov, procesu ucenia, domacich uloh
a hodnotenia. Najdete tu aj Skoliace programy pre pilotné kurzy realizované v Esténsku, LotySsku a na Slovensku.
Vzdeldvacie programy sa mozu mierne lisSit, nakolko kazda partnerska krajina ma trochu iné kompetencie a zaroven

Skoliace programy zohladnuju potreby cielovych skupin.

Uéebné osnovy je moiné pouizit na:

Objednavku kurzu kontinualneho vzdelavania pre pedagégov/lektorov dospelych napr. pre ucitelov
gymnazii a odbornych skol poskytujucich celozivotné vzdelavanie pod zastitou samotnych skol alebo

podporované vladou (napr. ministerstvom skolstva)

Objednavku kurzu kontinudlneho vzdelavania pre sSkolitelov v oblasti vzdelavania a/alebo
Specialistov sluZieb v oblasti rozvoja zamestnanosti a/alebo socialnych pracovnikov, ktori
podporuju dospelych s nizkym vzdelanim a/alebo s nizkou kvalifikaciou

Poznamka: Tento uéebny plan je vhodny pre zaéinajucich andragégov/pedagdgov
pre dospelych/ a pre tych, ktorych hlavnou naplnou préce je byt vzdelavacim lektorom,
ako aj pre skusenych pedagégov pre dospelych.
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Vseobecny ramec uciva

Cielom uéebného planu je podporit pedagégov dospelych pri zvysovani efektivnosti uéenia sa svojich
Studentov prisposobenim ich vyucby pristupu zameraného na studenta.

Ciel'ova skupina:

e Ucitelia, ktori sa venuju dospelym, napr. ulitelia gymnazii/strednych skol pre dospelych (tzv. Skoly druhej Sance) a

odbornych skol
e Vzdelavaci skolitelia, ktori podporuju dospelych s nizkym vzdelanim a/alebo s nizkou kvalifikaciou
® Ini Specialisti (napr. Specialisti sluzieb zamestnanosti, socidlni pracovnici), ktori podporuju dospelych s nizkym

vzdelanim a/alebo nizkou kvalifikaciou

Optimalny pocet ucastnikov

® 10— 15 osbb v jednej skupine

Dizka trvania (pozri tie prilohu Proces uéenia, strana 7)

e Celkovo 24 akademickych hodin (1 akademickd hodina = 45 minut) rozdelenych do Siestich dni




. Definuje (formuluje) vysledky vzdelavania a berie do Gvahy ich délezitost v procese

Navrh

ucenia.

. Na zaklade vysledkov vzdeldvania pripravi jasne stanoveny akény plan. *Vie, ako

pouzivat rézne predpripravené metddy tak, aby sa dozvedel viac o dospelych

*Casti OzZnacené ltoy farboy
Predstavujy Nepovinngé
vzdfelévacie Vystupy, ktorymi
planujeme rozsirit ucebny

plan.

uciacich sa v skupinach.

. Rozumie zakladnym pojmom v metodoldgii vzdeldavania dospelych, ulohe ucitela a

pozna sucasny pristup k uceniu. Vie, ako motivovat Studentov.

. Rozumie psychologickym prekazkam pri uceni, tazkostiam Studentov v dosledku

nizkej urovne vzdelania ¢i socidlneho zaradenia a vie, ako ich studentom pomoéct

prekonat. Poskytuje Ziakom spatnu vazbu nekritickym spésobom.

. Dokaze si vybrat a pouzit niekolko metdd a nastrojov skolenia na dosiahnutie
cielov skolenia a zaroven zanechat v Studentoch silny zazitok. *Pozna metddy
ziskavania spatnej vazby od tréningovej skupiny. T

. Pozna fazy skupinovej dynamiky, chape dolezitost skupinovej dynamiky v tréningovom procese. *Planuje
aktivity tréningového programu (na zdklade uc¢ebného planu) na riadenie skupinového procesu.

. *Rozumie hodnotiacim modelom vzdelavania, ktoré slizia na analyzu efektivnosti u¢enia. Vysledok analyzy spatnej
vazby odraza aktivity Skolitela poCas samotného tréningu a zaroven definuje potreby zlepsSenia.

. Chape potrebu spatnej analyzy vlastného vzdeldvania, nakolko podporuje profesijny rozvoj u inych pedagégov a
pouziva vhodné metddy sebaanalyzy.
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Hodnotenie je zaloZené na praktickom vystupe, ktory odovzdava kazdy ucastnik individudlne a za ktory dostane osobnu
spatnu vazbu, ako od Skolitelov tak od ostatnych ¢lenov skupiny.

Prepojenie s vysledkami
vzdelavania

Prezentacia

Podla druhého vzdeldvacieho vysledku musia ucastnici Skolenia zostavit vlastny
vyucbovy plan. Vzdeldvacie vysledky (VV) 1 a 3-7 podporuju vypracovanie planu na
vyucovacej hodine. Vzdelavacie vysledky pod ¢. 8 sa nehodnotia priamo, ale samotny
proces ucenia a zvolené metddy podporuju sebaanalyzu pocas celého vzdelavacieho
procesu.

Na zaciatku Skolenia je dolezité prediskutovat a dohodnut sa s Ucastnikmi na kritériach
hodnotenia praktickej prace. Poskytovatelia vzdelania pre dospelych sa musia uistit, Ze
sa pripdjaju k VV (1, 3-7).

Uc&astnici m6Zu pouZit rézne spdsoby prezentacie. Ako priklad uvedieme testovanie, kde
estonski Studenti prezentovali len jednu cast z ich planu na vyucovacej hodine, ku ktorej
nasledne od Skoliacej sa skupiny a samotnych pedagdgov dostali najprv Ustnu spatnu
vdzbu a potom aj pisomnu spatnu vazbu na neskorsSiu analyzu. LotySski pedagdgovia
pouzili podobny sp6sob, avSak prezentacie Studentov nahrali na video, poslali im ich na
neskorSiu analyzu a poskytli dstnu spatnu vazbu. To umozZnilo Studentom este
podrobnejsie rozanalyzovat ich vykon v pozicii pedagdgov pre dospelych.
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Ucebny plan sa riadi ,
ucenia.

Tazba ucit sa — znamena spajat sa zmysluplnym spdsobom s
fyzickym prostredim a vSetkym ¢o sa v nom nachdadza, vratane
ostatnych pritomnych Studentov — je vrodend ludskému mozgu.

Ked' sa vas mozog ponori do ucenia, zhromazduje informdacie tymi
najroznejSimi  spésobmi: pozorovanim, pocdvanim, robenim,
metddou pokus-omyl dovtedy, kym si postupne nevytvori
mentalne a fyzické vzorce, ktoré sa premietnu do poznania, emdacii
a fyzického konania.

Tento krok ide ruka v ruke s tym predchadzajucim. Ked mozog
zaznamena nové informacie, okamzite zacne s ich aplikovanim do
fyzického sveta a to metddou pokus-omyl.

Pocas celého procesu uéenia mozog hodnoti, ¢o sa naudil a ako
mbZe nové poznatky vyuZit v redlnom Zivote. Novonadobudnuté
poznatky sa implementuju do uz existujucich poznani a nasledne sa
vybuduju nové kognitivne, emocionalne a fyzické vzorce.

1 https://www.bowperson.com/

od Sharon Bowmaovej! a

zazitkového

Podl'a modelu 4C potrebuju dospeli Studenti v roznych
fazach uéenia vyuzivat rozliéné metédy:

C1: metddy, ktoré pomahaju
Studentom aktivne spoznavat novy
koncep toho, ¢o sa ucia

C4: metddy, ktoré pomahaju
Studentom zacat precvi¢ovat nové
informacie a ziskavat spatnu vazbu,
tym padom ukladat nové informacie
do dlhodobej pamati a premenit ich
na hlboko siahajuce znalosti

C2: metddy, ktoré im pomdzu
oboznamit sa s témou a zéroven
ostatnymi Studentmi (tzv.

zahrievanie/priprava)

C3: metddy, ktoré podporuju
reflexiu a pomahaju studentom
zhrnut, ¢o sa naudili a ako to

aplikuju v beznej praxi



https://www.bowperson.com/

. originalu The Six Trumps Concept/ od Bowmanovej
pomaha pri vybere metdd mozgu lahko prijatelnych a to podla nasledovnych
Siestich principov:

N

Pohyb tromfne
sedenie.

Prezrite si sipravu nastrojov vyvinutu pocas
projektu, kde najdete vhodné metédy na
dodrziavanie tychto zakladnych principov...

Kliknite tu. (ENG)
Kliknite tu. (SVK)

Rozpravanie prevazuje
nad pasivhym
pocuvanim.

Pisanie predci

KratSie formy

Obrazové tromfnu tie

podnety dlhsie.
vyhravaju nad
slovami. Réznorodost vitazi nad
rovnakym.



https://sites.google.com/view/adultedu
https://sites.google.com/view/efektivita

Pojem zazitkové ucenie sa vztahuje na velmi Specificki formu ucenia, ktora je nacrtnutd v praci Davida Kolba a najlepsie
znazornenad v diagrame Kolbovho cyklu zazitkového ucenia. Je to Stvorstupriovy proces, ktory ponuka potencial ucit sa z
akejkolvek skusenosti — planovanej alebo ndhodnej — ktora sa ndm stane. Reflexia je vSeobecne uzndvana ako jeden z
najucinnejsich sposobov, ako sa dospeli ucia. Reflexia je aktivny proces, v ktorom sa ucite prostrednictvom skimania
vychadzajuceho z vasej vlastnej praxe a vasich skusenosti.

... a cyklus ucenia neustale
pokracuje = ucenie je nikdy

nekonéiaci proces! /

Reflexia je prakticky nastroj,
ktory Studentovi poskytuje
prileZitost pochopit svoje
skusenosti, myslienky a
pocity.

Skusat a zazit
skusenosti ¢i uz planované I
alebo nahodné)

Priklady toho, nad ¢im sa
mozete zamyslat:

Experimentova
(Co mdZem urobit inak, aby
som mal do buducna vacsi
uspech?)

Vyskusat si ucenie v inych
podobnych situdcidch —
komunikacia, skupinova

praca, rieSenie problémov a
rozhodovanie, rieSenie
konfliktov, zvladanie stresu
atd.

Pozorovat a premyslat
(Co sa stalo?)

Co sa stalo, vratane vasho
stanoviska a stanoviska
ostatnych?

Preco bol dany incident
dolezity a ako ste sa citili?

Aké pozitiva/negativa dana

Porozumiet a urobit si e
situdcia priniesla?

vlastny zaver
(Preco sa to stalo?)

Z Uvah sa snazim pochopit, preco sa to stalo. Analyza spravania a pocitov s cielom rozvijat 10
napady, ktoré moino v budulcnosti aplikovat na podobné situacie tak, aby viedli k
uspesnejSiemu spravaniu.




KedZe cielova skupina tohto ucebného planu modze mat Siroké rozpatie, skupiny mézu byt homogénnejsie alebo
heterogénnejsie.

Aspekty, ktoré je potrebné vziat do Gvahy pri praci so skupinami zaloZzenymi v jednej organizacii na ich pracovisku:

° Udrziavanie sustredenia ucastnikov na ucenie si vyZaduje zvySenu pozornost zo strany pedagdégov
dospelych. Pre ucastnikov je lahké vzdat sa prestavok pri rieSeni niektorych problémoch suvisiacich s pracou,
zaroven to vsak pohana ich zameranie na proces ucenia.

° Témy, aspekty a podnety na zamyslenie su predloZené skupine pedagégov dospelych v tej istej
organizacii — o zvysuje pravdepodobnost, Ze tieto nové poznatky a postupy zacnu aj kolektivne vyuZivat.
Ucastnici maju na svojom pracovisku vzdy poverent osobu, ktora téme rozumie a je pripravend o nej diskutovat.
° ManaZment sa mdzZe priamo zapojit (mozno aj podielat) na podpore toho, aby sa vysledky vzdelavania
stali sucastou kazdodennej praxe.

homogénnejsie skupiny

Aspekty, ktoré je potrebné vziat do Gvahy pri praci s otvorenymi skupinami mimo ich kazdodenného prostredia:

° Podnety a témy na pociatocné oboznamenie sa si vyZzaduju viac ¢asu a zvySenu pozornost — dolezité je
vzajomné spoznavanie sa a prisposobenie kontextu vzdeldvania ich pracovnému prostrediu.
° Skupinové a otvorené diskusie sU rozmanitejsie, r6zne kontexty vyuéovania dodavaju skupine uréitu
pridanu hodnotu, rozsiruju chapanie vzdjomnej prace a vyziev.
heterogé.nnejéie ° Ucenie sa mimo beZného pracovného prostredia tieZ pomdha oslobodit mysel a byt otvorenejsi
skupiny osvojeniu si novych poznatkov a praxe.
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O projekte

V obdobi rokov 2019 - 2022 prebiehal projekt
,Efektivnost vzdeldvania a odbornej pripravy
dospelych” (EFFECT).

Styri vzdelavacie spoloénosti z Estonska (OU Kasvulava
a OU Loome, DevelopDesign®), Litvy (Spring Valley) a
Slovenska (topcoach) zacali spolo¢ne vytvarat ucebné
osnovy a subor nastrojov pre pedagdgov dospelych
ako vysledok projektu strategickej spoluprace
Erasmus+, ktorého ciefom bolo prispiet k rieseniu
problémov dospelych uciacich sa, ktori maju nizke
vzdelanie alebo zastarané zruénosti. Partneri projektu
zdielaju spolo¢ny ndzor, Ze efektivnost ucenia sa mbze
zvysSit pristupom zameranym na Ziaka v procese
ucenia.

Hlavnhym cielom projektu bolo povzbudit uditelov v
Skolach, aby zvysili efektivnost vzdelavacieho procesu
prispdsobenim vyucovacich pristupov zameranim sa
na Ziaka.

Koordinator: OU Kasvulava (Esténsko)
Trvanie: september 2019 — april 2022
Spolufinancované programom Erasmus+ a
Eurdpskym socidlnym fondom.

Nase vysledky najdete na platforme vysledkov
projektu Erasmus+.

Precitajte si viac o projekte:
https://kasvulava.ee/en/projects/

Strucny prehlad vyvoja projektu

Vzdeldvacie, vyuc€ovacie, Skoliace aktivit
(LTTA) — jedna aktivita na kazdu krajinu,
kde sa zabezpecilo zdielanie najlepsich
osvedcéenych postupov

2019
2020 & 2021

Kasvulava and DevelopDesign®

Témy: topcoach

Témy:

2020 & 2021

Spring Valley

Vystup €. 2:

Vystup €. 1:



https://erasmus-plus.ec.europa.eu/projects/eplus-project-details#project/2019-1-EE01-KA204-051582
https://erasmus-plus.ec.europa.eu/projects/eplus-project-details#project/2019-1-EE01-KA204-051582

Strucny prehlad procesu tvorby ucebného planu
Leader Vedenie projektu: OU Loome (Estdnsko)

—N

LTTA aktivity (z angl. Learning, Teaching,
Training Activity) v Esténsku (zaciatok)

.....

typoldgie dospelych vo vzdeldvani na
zaklade ich potrieb

\

vytvorenie zoznamu kompetencii
pedagdgov pre dospelych

WV

uskutocnenie prieskumu v kazdej krajine
medzi ucitelmi dospelych, ktori sa
zaoberaju vzdeldvanim dospelych s

nizkym vzdelanim a/alebo kvalifikaciou, s

cielom specifikovat vzdelavacie potreby a

ziskat konkrétnejsie ramce na
formulovanie SpecifickejSich vysledkov
vzdelavania

[ L

—N
o o
Vzdjomné porozumenie témy a

formulovanie vysledkov vzdeldvania
(strana 5)

Dohoda na hlavnych principoch a
niektorych spolo¢nych tréningovych
metddach pre vedenie skoleni

{}

vyvoj Specifickych

* (prilohy)

*Zistili sme, Ze spolo¢né vysledky
vzdeldvania a principy odbornej pripravy
su dostatocné na to, aby sme mohli
vykonavat podobné alebo porovnatelné
Skolenia vo vSetkych krajinach. Zaroven je
vsak dolezité ponechat skolitelom uréitu
volnost  pri  vytvarani  Specifického
ucebného planu na zaklade potrieb
jednotlivych Skoliacich sa skupin ako aj
individualnom pristupe skolitelov.

__|

august 2021 — marec 2022

testovanie Skoliacich programov vo
vSetkych krajinach (tri skupiny na
krajinu, spolu 9 skupin)

Celkovo bolo do testovania
zapojenych 100 pedagdégov pre
dospelych.

v

Cykly spatnej vazby a analyzy
Spatna vazba skoliacich sa skupin

Analyza podla krajiny (+ sprava)

V

Spolo¢na analyza
&
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Prilohy

Priloha 1 Tréningovy program pre Slovensko (dostupny len v anglictine)

Pre-Work Before | Session (work that you plan to ask learners to do before the training if any):

1.

training process you would like to solve during this training. (There will be used parking method).

First and second day (in a row)

First day (6 x 45 minutes)

Please, describe your expectations of the training, but also difficulties and challenges you use to have during all phases of

Assess yourself on a scale from 0 to 10 how strong you feel about the topic myself as a teacher of low-skilled adult learners?
A wheel of learning — trainers will get a wheel to provide their level of skills related to being a trainer of low-skilled adult
learners. The wheel will consist of items =learning outcomes. This tool is known in coaching as a Wheel of Life.

2. Differences between learning outcome
and learning objective

4. ABCD Structure of a Learning
Outcome=Lecture; Discussion

Time/ Theme/Topic Activity/method that will be used for this Which learning | Materials
duration topic outcome it
supports (write
number)
180 Definition/Formulation of the learning Introduction: 1. - Trainers
minutes | outcome and understanding the difference | Warm-up=Q&A Material
between learning outcome and learning - Participant’s
objective Theory: Handbook
Introduction: 1. Definition of learning outcome, learning - Set of
Warm-up objective=Lecture; Discussion exercises
2. Differences between learning outcome
Theory: and learning objective=Lecture; Discussion
1. Definition of learning outcome, learning | 3. Components of measurable learning
objective outcome=Lecture; Discussion




3. Components of measurable learning
outcome

4. ABCD Structure of a Learning Outcome
5. Outcome Writing — The 3 Ms

6. Bloom's revised taxonomy, the wheel
Exercise:

1. Training competencies exercise

2. Definition of learning outcome exercise
(per participant)

3. Definition of learning outcome exercise
(per group)

4. Best practice about how to define
learning outcomes while training low-
skilled adults

5. Outcome Writing — The 3 Ms=Lecture;
Discussion

6. Bloom's revised taxonomy, the
wheel=Lecture; Discussion

Exercise:

1. Training competencies exercise=Individual
work; Discussion

2. Definition of learning outcome exercise
(per participant) =Individual work;
Discussion

3. Definition of learning outcome exercise
(per group) =Brainstorming; Group work

4. Best practice about how to define
learning outcomes while training low-skilled
adults=Discussion

90
minutes

Driving plan based on the curriculum and
Classroom Management checklist.
Theory:

1. What is Training plan and how to make it
2. Examples of Training plan

3. What is and Classroom management
checklist and why we use it

4. Elements of effective Classroom
management checklist

Exercise:

1. Training plan design

2. Design of Classroom checklist of this
course

Theory:

1. What is Training plan and how to make
it=Lecture

2. Examples of Training plan=Lecture;
Discussion

3. What is and Classroom management
checklist and why we use it=Lecture

4. Elements of effective Classroom
management checklist=Q&A; Lecture
Exercise:

1. Training plan design=Group work;
Discussion

2. Design of Classroom checklist of this
course= Group work; Discussion

- Trainers
Material

- Participant’s
Handbook

- Set of
exercises




3. Case study about the Driving plan based
on the curriculum and Classroom
Management checklist while working with
low-skilled adults

checklist while working with low-skilled
adults=Group work; Discussion

Case study about the Driving plan based on
the curriculum and Classroom Management

Second day (4 x 45 minutes)

Time/duratio | Theme/Topic Activity/method that will be used for this topic | Which learning Materials
n outcome it supports
(write number)
90 minutes Understand the target group | Theory: 2. - Trainers
of students. 1. Why to know your target group=Lecture; Material
Theory: Discussion - Participant’s
1. Why to know your target 2. Questions to ask to understand your Handbook
group learners=Lecture; Discussion - Set of
2. Questions to ask to 3. Methods to use to analyze your target exercises
understand your learners audience=Lecture; Discussion
3. Methods to use to analyze | 4. Target group persona= Lecture; Q&A
your target audience Exercise:
4. Target group persona 1. Design and presentation of target group
Exercise: persona-low-skilled adults = Visualization;
1. Design and presentation of | Group work; Discussion
target group persona-low-
skilled adults
90 minutes Group dynamics. Theory: 6. - Trainers
Theory: 1. Importance of group dynamics in training Material
1. Importance of group process= Lecture; Discussion - Participant’s
dynamics in training process | 2. 5 stages of group development=Lecture; Handbook
2. 5 stages of group Q&A - Set of
development exercises




3. Explanation of different 3. Explanation of different models of group

models of group dynamic dynamic Lecture; Discussion

Exercises: Exercises:

1. Case study of group 1. Case study of group dynamics low-skilled
dynamics in relation to low- adults=Group work; Discussion

skilled adults

Description of homework
Reflection about the course so far.

Please, write in a couple of sentences what have you learnt. You can reflect to questions below:
e Which three points did you learn during these sessions?

e What has been the AHA moment(s) for you?

First Online session (2 x 45 minutes), approx. 10 days after 1. session

Main goal of the online session: We will focus on Motivation of the adult learners

Short description of the online session

Theme/Topic

Activity/method that will be used for this topic

Online tools will be used

Adult learning and the motivation of
adult learners. (3.)

Adult learning and the motivation of adult learners.
Theory:

1. Knowles' theory related to the motivation of adult
learning

2. 6 motivation factors for participating in adult learning
3. How the characteristics of learners' influence
teaching strategies

4. Specification about low-skilled adult learners
Exercise:

1. Tips to motivate adult learners. Including
gamification, storytelling, and analogies.

There will be used pulls and groups.
Pulls in case there will be Q&A.

In groups (zoom) people will work on
the practical exercise.




2. Specification about low-skilled adult learners — SWOT
analysis exercise.

Second Online session (2 x 45 minutes), approx. 10 before 2. session

Main goal of the online session: We will focus on the feedback given to adult learners

Short description of the online session

Theme/Topic

Activity/method that will be used for this topic

Online tools will be used

Barriers to learn and how to
correctly provide the feedback. (4.)

Adult learning and the motivation of adult learners.

Theory:

1. Feedbacking via the sandwich method

2. Why criticism hurts — David Rock‘s SCARF model

3. Feedback styles: The brain — based model of feedback; Giving
positive feedback; New hamburger feedback method

Exercise:

1. Exercise of KIM SCOTT’s ,,Radical candor“method.

There will be used pulls and

groups.

Pulls in case there will be Q&A.
In groups (zoom) people will
work on the practical exercise.

Pre-work (work that you plan to ask learners to do before the training if any): NA.

Third and fourth day (in a row)

Third day (6x 45 min)

Time/duratio | Theme/Topic Activity/method that will be used for this topic | Which learning | Materials
n outcome it
supports (write
number)
180 minutes Powerful training methods and tools. | Theory: 5. - Trainers
Theory: Material




1. Training methods and tools

1. Training methods and tools Lecture;

- Participant’s

2. Understanding of suitable Discussion Handbook
selection of training methods or tool | 2. Understanding of suitable selection of - Set of
according to environments (offline, training methods or tool according to exercises
online) and target group-low-skilled | environments (offline, online) and target

adults group- low-skilled adults =Lecture

3. Definition of Expositive methods; 3. Definition of Expositive methods; application

application methods and methods and collaborative methods=Lecture;

collaborative methods Case study

4. Explanation of the most effective 4. Explanation of the most effective and

and powerful offline and online powerful offline and online training methods

training methods and tools (e.g.: and tools (e.g.: Case study; Game based

Case study; Game based training; training; Role play, Lecture, etc.) =Lecture;

Role play, Lecture, etc.) Discussion

Exercise: Exercise:

1. Practice of the learning methods 1. Practice of the learning methods and

and techniques, each group will techniques, each group will choose one

choose one method and will method and will demonstrate it (with relation

demonstrate it (with relation to our to our target group) =Group work; Discussion

target group)

45 minutes Learning evaluation. Theory: - Trainers
Theory: 1. Why to provide evaluation of learning Material
1. Why to provide evaluation of process=Q&A; Lecture - Participant’s
learning process 2. 4 aspects of evaluation=Lecture Handbook
2. 4 aspects of evaluation 3. Types of evaluation=Lecture; Discussion - Set of
3. Types of evaluation 4. Strategies for evaluation of teaching exercises

4. Strategies for evaluation of
teaching effectiveness
Exercise:

effectiveness=Lecture; Case study
Exercise:




1. Practical training of different types | 1. Practical training of different types of
of evaluation of the learning process | evaluation of the learning process=Group
work; Discussion

45 minutes Lecturer’s self-analysis. Lecturer’s self-analysis. - Trainers
Theory: Theory: Material
1. Importance of group teacher’s 1. Importance of group teacher’s self-analysis = - Participant’s
self-analysis Lecture, Discussion Handbook
2. Types of self-analysis 2. Types of self-analyses = Lecture - Set of
3. Selection of the suitable self- 3. Selection of the suitable self-analysis exercises
analysis tool tool=Q&A; Lecture
4. Professional development of the 4. Professional development of the
lecturer lecturer=Discussion; Lecture
5. Specification for trainers’ 5. Specification for trainers’ development
development while working with while working with low-skilled
low-skilled adults adults=Discussion; Lecture
Exercises: Exercises:
1. Guide and instruction for self- 1. Guide and instruction for self-analysis as a
analysis as a lecturer lecturer=Individual work; Discussion

Fourth day (4 x 45 minutes)

Time/duratio | Theme/Topi | Activity/method that will be used for Which learning outcome it supports Materials

n o this topic (write number)

100 minutes Creation of participants’ own training plan. All - Trainers Material

- Participant’s
Handbook
50 minutes Presentation of all training plans. All




40 minutes

Feedback on all training plans.

Description of assessment

Assessment is based on three sources:

1. Learners’ self-assessment: at the beginning every learner defines his/her objectives in relation to the curriculum’s learning
outcomes. At the end of the course, they assess whether these objectives were achieved or not.

1. Peers feedback: for final assessment learners prepare their own lesson driving plan and will get feedback for that from peers

1. Trainer’s feedback: at the beginning of the training program learners participate in the co-creation process together with trainers
to create the criteria for evaluation of the lesson driving plan. Trainers give feedback to the training plan that learners have

created.

vk wnN

Comments and remarks about assessment:
Final Assessment
1.

We will ask trainers if their expectations from the training were met or not, (compare with pre-work 1.).
We will ask trainers again to evaluate themselves after the training, (compare with pre-work 2.).

We will ask trainers again to assess the wheel, (compare with pre-work 3.).

They will have a quiz to fill related to all outcomes covered during the training.

There will be evaluation questionnaires provided.




Priloha 2 Tréningovy program pre Estonsko (dostupné len v anglictine)

Pre-work before | session

e Questionnaire for self-assessment
® Also asking about learners’ expectation and study needs

Firs Module (first and second day in a row)

First day (6 x 45 minutes)

Time/ Theme/ Activity/method Which learning outcome it supports Materials

Duration | Topic that will be used for this topic

90 min Introduction Introduction of trainers and participants 3
Warm up Short introduction of the program Understands the basic concepts in Worksheet ,Adult

Warm up: get acquaintance with each adult learning methodology, role of trainers’ role “

other with warm up exercise “Meet the teacher and knows the
Adult trainers’ | participants” contemporary approach to learning. Worksheet: ,Goal setting
role Agreed Group rules Knows how to motivate students. for training”
Goal setting Brainstorming: What adult trainer does?

Mini lecture: Adult trainers’ role and

competencies

Goal setting for training (incl pre-work

analyse)

90 min Contemporary | Group task: False or true? Claims about 3 Worksheet ,How do turn
approach to learning. ... knows the contemporary approach | information to deep
learning and Mini- lecture with students making their to learning. Knows how to motivate knowledge “
teaching conspect and teaching materials back to students. Material about brain
Brain-friendly | peers:, How to turn information into rules and adult learning
learning deep knowledge? “ principles by Medina and




Mini lecture: Contemporary approach to
learning; Brain friendly learning by Medina
Adult learning principles by Knowles.
Discussion.

Knowles

90 min

Psychological
barriers to
learning,
learners’
difficulties due
to low learning
and social
skills

knows how to
teacher can
support

Groupwork: Portrait of our students
(persona) — needs, difficulties.

Mini lecture: Learning barriers (incl beliefs,
skills, motivation).

Groupwork: How teachers can support
students overcoming the learning barriers.
Conclusion and reflection of the first
training day.

Silent Writing. Talking in pairs (,,What did |
experienced today, what was important

L.

4
Understands psychological barriers to
learning, learners’ difficulties due to
low learning and social skills and
knows how to help learners overcome
them. Gives feedback to students in a
non-threatening and non-critical way.

Worksheet ,Learning
barriers “

Worksheet ,,Silent
writing”

Second day (4 x 45 minutes)

Time/ Theme/ Activity/method that will be used for this | Which learning outcome it supports Materials
duration | Topic topic

90 Group Introduction 6

minutes | dynamics Warm up: Gallery walks (Posters on the Knows group dynamics phases, Posters

walls that encourage learners and contain
different learning strategies, according to
S. Bowman)

Brainstorm: learning in groups — benefits
vs. problems and difficulties. Discussion:
How to overcome problems-difficulties to

understands the importance of group
dynamics in the training process and
plans the activities of the training
program (curriculum) to manage the
group process.

Material and
worksheet ,Group
dynamics “




get benefits? Recommendations to
teachers.

Mini lecture: Group development phases
based on Tuckman.

Groupwork /gallery walk: Trainer activities
to influence group dynamics (how do
establish supportive norms; how do
support group members to get to know
each other; how to keep the study group's
activities purposeful etc)

90 min

How do choose
training
methods

Warm up: What kind of method | use
most? Why?

Mini lecture with visualization: How to
choose training methods? Selecting
method based on learning cycle.
Self-analysis task: What kind of methods
should | add / use more? Methods from
those training days, what | can start to
use?

Mini lecture. Which methods to prefer
based on neuroscience? 6 trumps based
on S. Bowman + students drawing cards
with symbols to help them remember:
Group task: Find out a training method
that combines two trumps.

Introduction of homework

Conclusion and reflection of the second
training day.

Silent Writing. Talking in pairs (,What am |
going to implement...)

5

Can choose and use several training
methods and tools (including in online
learning) to reach the training
objectives and powerful learning
experience. Knows methods to gather
feedback from the training group. >

Worksheet ,Which
methods | use most
Material about
selection of training
methods and learning
cycle.

Homework guide

Worksheet ,Silent
writing”




Description of homework: Describe training method-based structure given by trainers (Padlet). Give explanations in which phase of the
learning cycle that method suits; what kind of skills this method helps to develop (learning skills, communication skills etc).

First Online session (2 x 45 minutes), approx. 10 days after 1. session

Main goal of the online session:

1 Defines (Formulates) learning outcome and makes a difference between learning outcome and learning objective.

2 Prepares a lesson driving plan based on the curriculum and Classroom Management checklist. Knows how to use different pre-work
methods to learn more about the students in the groups—>
5 Is able to choose and use several training methods and tools (including in online learning) to reach the training objectives and powerful
learning experience. Knows methods to gather feedback from the training group

Short description of the online session

Theme/Topic

Activity/method that will be used for this topic

Online tools will be used

Learning outcomes

Introduction

Warm up in break out groups

Mini-lecture: Learning outcomes — what and why?

Task: Correct learning outcome. Find what is wrong and give
better formulation.

Task: Write your training learning outcome.

Material about learning outcomes.
Worksheet ,Learning outcomes”

Lesson training plan

Mini lecture: 4 C model for creating training plan.

Task: Group brainstorming: find learning methods for every,,C “.
Task in breakout groups: Create a short training plan by using ,,4C
model “. Presentation and feedback.

Introduction of homework.

Conclusion and reflection. Write to Chat.

Worksheet ,4 C models for training
plan “

Homework: formulate one more learning outcome and create a
training plan based on 4 C model. Publish your training planin
course electronic learning environment (Moodle, Drive, Padlet).
Check out other work, get ready for peer review.

Homework guide




Second Online session (2 x 45 minutes), approx. 10 before 2. session

Main goal of the online session:

2 Prepares a lesson driving plan based on the curriculum and Classroom Management checklist (this we complete on a last training day).
Knows how to use different pre-work methods to learn more about the students in the groups.

7 Understands learning evaluation models to analyse training and learning efficiency. Analysis feedback results and reflects trainer’s
activities during the training, defines improvement needs. >

Short description of the online session

Theme/Topic Activity/method that will be used for this topic Online tools will be used

Feedback Mini-lecture: meaning of feedback in study-process. How do give Material about feedback
feedback to students.

Group consultation: brief discussion and feedback to each
learner’s homework (training plan), questions etc.

Evaluation and evaluation Mini lecture: Evaluation in adult education. Evaluation criteria. Material about evaluation in adult
criteria How to involve the learner in self-assessment. education
Brainstorming: creating together evaluation /assessment criteria.
Homework: create your own training plan. Homework guide, how do present
Prepare for giving peer-feedback to others training plans (have training plan (table format)

your notes with you).

Pre-work last two days:
Creates own training plan for 10 minutes mini-training and prepares to conduct it.

Third ja fourth day (in a row)
Third day (6 x 45 min)



Time/

Theme/Topic

Activity/method that will be used for this topic

Which learning outcome it

Materials

duration supports
90 min Feedback Introduction 7 Material how do give and
for mini Warm up: how | ‘'m feeling Understands learning get feedback
trainings Short overview of main goals of training evaluation models to analyse
Individual work: about which | want feedback training and learning
today efficiency.
Once again shortly about giving feedback and
remaining evaluation criteria to the training plan. | 4
Logistics and agreements for mini trainings Gives feedback to students in
(order, criteria etc.) a non-threatening and non-
critical way.
First mini training with feedback
Second mini training with feedback.
90 min Third mini training with feedback 4
Four mini-training with feedback Gives feedback to students in
Fifth mini training with feedback a non-threatening and non-
Sixth mini training with feedback critical way.
90 min Seventh mini training with feedback 4

Eighth mini training with feedback
Nineth mini-training with feedback

Group work for reflection of the training day:
observations and lessons about the learning
process, group process, support for the learner's
personal growth, social and study skills + other
that was valuable.

Gives feedback to students in
a non-threatening and non-
critical way.

7

Analysis feedback results and
reflects trainer’s activities
during the training, defines
improvement needs.




Fourth day (4 x 45 minutes)

Time/d | Theme/Topic Activity/method that will be used for this topic Which learning outcome it Materials
uration supports
90 min Tenth mini training with feedback 4
Eleventh mini-training with feedback Twelfth Gives feedback to students in
mini-training with feedback a non-threatening and non-
critical way.
Group work for reflection of the todays training | Analysis feedback results and
experience: observations and lessons about the reflects trainer’s activities
learning process, group process, support for the | during the training, defines
learner's personal growth + other that was improvement needs.
valuable
90 min | How do Mini lecture: Trainer’s self-analysis. 8 Material about trainer’s
prolong and methods for that. Understands the need for self- | self-analysis
learning Self-analyses: my study goals at the beginning. analysis as a supporter of a
process by Where I'm now? teacher's professional Worksheet , Trainer’s self-
using pre-and development and uses analysis “
after work Task in pairs: Find your trainer’s voice. appropriate self-analysis
methods methods.

Back to our learners needs — how do support
their learning- and social skills development.
Group work: sharing experiences how to prolong
learning process.

Introduction of Toolkit as a resource bank.

Feedback for a whole training program
Certificates. Celebration

2

Knows how to use different
pre-work methods to learn
more about the students in
the groups.




Description of assessment

Assessment is based on three sources:

1) learners’ self-assessment: at the beginning every learner defines his/her objectives in relation to the curriculum's learning
outcomes. At the end of the course, they assess whether these objectives were achieved or not.

2) peers’ feedback: for mini training

3) trainers’ feedback: trainers give feedback to the mini- training




Priloha 3 Tréningovy program pre Litvu (dostupny len v anglictine)

Pre-work before | session (work that you plan to ask learners to do before the training if any):

1. Write the essay (previous experience in training, goals for participation in the program, etc.)
2. Home reading (topics on adult learning, development issues, psychology etc.)

First and second day (in a row)

First day (6 x 45 minutes)

Main goals of training day:

1)Build supporting and psychologically safe training environment.

2)Introduce the basic concepts of adult learning and methodology.

3)Show the training plan as a useful format for thinking about activities and resources to reach the learning objectives.

Time/ Theme/Topic Activity/method that will be used | Which learning outcome | Materials
duratio for this topic it supports (write
n number)
45’ Intro in the program: Ice breaker 1.
-Getting to know each other Group work
-Goals, planned outcomes and process of the Discussion
program
-Psychological contract
-Ground rules
45’ Basic concepts of adult learning. Pedagogy vs Structured discussion on the topic | 3., 4. Handouts

Andragogy.

(home reading) — group work.




Learning styles. Experiential learning.
Role of the trainer. Facilitative trainer.

Trainer’s comments and short
summary on PP.

Kolb’s learning cycle. Test on Test
Learning styles. Analyses. 6. PPT
Discussion
Summary
15’ Training cycle (identify training needs, plan and Short lecture 4., 6. Handouts
design training, effective training plan, evaluation | PP
of the training). Discussion
Manage training process.
30’ Definition of the personal objectives in relation to | Set individual objectives 1.
the curriculum’s learning outcomes.
45’ Intro about the training methods. Short lecture 5., 2. Handouts
Demonstrations
75’ Plan and design of the training plan. Examples 2. Handouts
Demonstration
Individual practical work
15’ Wrap-up FB from the group — summary of FB
the day checklists

Second day (4 x 45 minutes)

Main goals of the training day:

1)Support participants with knowledge and skills to plan and design an effective training plan.

2) Introduce the participants with learning evaluation models.

3)Encourage participants to practice effective feedback skills.




Time/duratio | Theme/Topic Activity/method that will be used for | Which learning outcome it Materials
n this topic supports (write number)
45’ Plan and design the training ” 2.
plan (continued)
45’ Learning evaluation models PP 7. Handouts
45’ FB Lecture 5,4.,7
Demonstration
Practising FB
30’ Criteria for evaluation of the Co-create criteria for evaluation of 7., 5.
training plan the training plan
15’ Wrap-up FB from the group — summary of the FB
day checklists

Description of homework
Planning and designing the training plan.

First Online session (2 x 45 minutes), approx. 10 days after the 1st session

Main goal of the online session: Supporting and consulting participants on their way of creating the training plans.

Short description of the online session

Theme/Topi | Activity/method that will be used for this topic Online tools will be used
C
15’ Check- in. Zoom
60’ Consultations and advice on training plan content, methods, timing, etc.
Trainer’ s recommendations and suggestions for the further preparation
15’ process.




Second Online session (2 x 45 minutes), approx. 10 days before the 2nd session
Main goal of the online session:

1)Supporting and consulting participants on final version of their training plans
2)Encourage to deliver effective presentations

Short description of the online session

Theme/Topi | Activity/method that will be used for this topic Online tools will be used
c
15’ Check-in. Zoom
40’ Consultations and advice on training plan final version.
30’ Discussion about the aspects of the effective
5’ presentation.
See you!

Pre-work (Be ready for effective presentation!)

Third and fourth day (in a row)

Third day (6x 45 min)

Main goal of the training day:

1)Demonstrate the learning outcome in planning and designing the training plan.

2)Practice in managing assessment process and effective feedback skills.

Time/duration Theme/Topic Activity/method that will be Which learning Materials
used for this topic outcome it supports
(write number)




15’ Intro Warm-up
Approx. 45’ x 5 Individual Individual presentations 2., 5. Lists of assessment criteria for
(225") = presentations on Video each participant to fill in FB
10-12 x 10’ training plans Peers’ and trainer’s FB using during presentation
presentations previously agreed assessment

criteria
10-12 x 10’ FB
15’ Wrap-up FB from the group — summary FB checklists

of the day

Fourth day (4 x 45 minutes)
Main goal of the training day:
1)Evaluate individual learning process, learning objectives and learning outcomes.

2)Understand the need for self-analyses and continuous development.

Time/duratio | Theme/Topic Activity/method that will be | Which learning outcome it | Materials

n used for this topic

supports (write number)

15’ Check-in
30’ Assessment whether the set Individual assessment 7., 5. Personal lists of the
objectives were achieved (or not) | Group work, sharing previously set
objectives
60’ Self-analyses and continuous Short lecture/PP on self- 8. PPT
development analyses methods Handouts
Sharing

Discussion




60’ Feed-back — individual, in the Practicing giving and 4.5. Handouts
group collecting FB
Demonstration
Sharing
15’ Wrap-up

Description of assessment

Assessment is based on three sources:

1. Learner’s self-assessment: at the beginning every learner defines his/her objectives in relation to the curriculum's learning
outcomes. At the end of the course, they assess whether these objectives were achieved or not.

1. Peers feedback: for final assessment learners prepare their own lesson driving plan and will get feedback for that from peers

1. Trainer’s feedback: at the beginning of the training program learners participate in the co-creation process together with trainers
to create the criteria for evaluation of the lesson driving plan. Trainers give feedback to the training plan that learners have

created.

Comments and remarks about assessment:




